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Pedagogy for Librarians: LILAC as a temporary measure to satisfy library instructors’ needs 
by Kim Davies-Hoffman and Michelle Costello, SUNY Geneseo 

nformation literacy instruction is an essential compo-
nent of many library positions yet few librarians have 
formal schooling in pedagogy and few library science 
programs require such 

coursework. The problem is well 
documented by the literature that 
surveys library science curricula, 
job postings and professional de-
velopment initiatives related to in-
formation literacy instruction. Re-
sponding to the glaring lack of 
formal teacher education, coupled 
with special limitations encoun-
tered by librarians in the classroom 
(i.e., one-shot 50-minute sessions, 
inability to establish meaningful 
rapport with students in a short 
time-frame, seen as a “guest lecturer” rather than a teach-
ing partner tied to specialized coursework), Rochester-area 
librarians sought to rectify the challenges faced especially 
by newly-minted instruction librarians. Following up on 
past success of SUNYLA WGIL* workshops (January 
2009’s Library Instruction: Teaching Tips from the 
Trenches and June 2009’s Passing the Torch: Instruction 
Librarians Keeping the Flames of Active Learning Alive), 
the event instigators, Michelle Costello and Kimberly Da-
vies-Hoffman of SUNY Geneseo, hatched a new plan when 
a call for the Harold Hacker Advancement of Libraries 
grant opportunity presented itself. Based on participant 
feedback from the previous workshops, along with past 
experience and frustration of more seasoned librarian in-
structors, it became clear that a one-day conference was 
not enough to satisfy the pedagogical needs of budding 
instructors. Instead, what developed through the collabora-
tive efforts of librarians and teachers representing K12 
through graduate-level university programs was a semester-
long academy designed to strengthen the skills of librarians 
teaching in a variety of settings: academic, school and pub-
lic, those delivering instruction in-person and online.With a 
home-base in Rochester, NY - “lilac capital of the world” 
(Loewer, 2004, p. 211) - this library instruction leadership 
academy became known as LILAC. 

With grassroots efforts, a passion shared by committee 
members and wide support from library directors, LILAC 
welcomed its first cohort of eleven students at a kickoff 
gathering in January 2010. From there, participants stud-
ied and reflected on the theory and practice of information 
literacy instruction through five full day workshops between 
January and May, at least three observations of library in-
structors in action, assigned readings, in-class and online 
discussions and critical thinking, assement and brainstorm-
ing through a personal blog. 

The response to LILAC has been tremendous. Acade-
my participants were surveyed throughout the project and 
at semester’s end using a variety of assessment tools. When 

asked “What was your most rewarding experience or mo-
ment in this academy?”, participants answered: “…getting 
to know the members of this outstanding group through 

discussions and interactive activi-
ties and the variety of presentation 
subjects and styles on teaching 
techniques and tips for success,” 
“I am excited about all that I have 
learned. I look forward to imple-
menting many of these techniques 
in my online courses,” “imple-
menting some of what I learned 
and seeing how small changes 
impacted the level of my effective-
ness as a teacher,” and “I imme-
diately applied teaching to every-
one in the classroom, consciously, 

after our first session.” LILAC students unanimously state 
they would recommend the academy to a colleague and 
eighty-eight percent mention they have already applied 
something learned at LILAC in her teaching or other du-
ties. 

Though the academy’s first run has ended, committee 
members, workshop instructors, volunteer observation li-
brarians and LILAC students have formed lasting bonds 
and meet whenever possible. Multiple opportunities to pre-
sent and publish on the LILAC experience have made this 
an easy chore, but the group also tries to maintain momen-
tum by organizing informal coffee hours where library in-
struction is our topic of choice. 

Regional initiatives like LILAC serving small groups of 
librarians can somewhat mitigate the problem of inade-
quate pedagogic preparation, but they do not constitute a 
sustainable solution to this deficient situation. Since com-
pleting the first LILAC program, academy representatives 
met with New York State’s library school deans at NYLA’s 
2010 conference to address their concerns and highlight 
the success of a grassroots initiative that served eleven li-
brarians. Despite the Deans’ initial hesitation to accept our 
claims, the conversation soon turned in a more positive 
manner where possible grant opportunities were suggested 
and invitations to visit Introduction to Library and Infor-
mation Science courses were extended. Only time will tell if 
our beloved MLS programs are hearing our cries for better 
preparedness of future library instructors. 
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* SUNYLA WGIL = SUNY Librarians Association Working 
Group for Information Literacy  
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